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 The study aims to determine the current implementations being used in 
foreign language education programs and to define how to use culture 
effectively in language learning environments according to the teachers’ 
ideas since language and culture are inseparable. Phenomenology was 
chosen as the design of the study. 17 English lecturers from the School of 
Foreign Languages of a government university in Türkiye were selected as 
the study group using purposive sampling. In the data gathering process, a 
semi-structured interview form was used, and the interview was carried out 
through face-to-face interviews. The data was analysed using the content 
analysis method and then coded and categorized under main themes, which 
were established based on the sub-questions of the study. In this regard, four 
main themes and 23 codes have been defined in detail with literature 
references by the researchers. According to the findings of the study, it is 
understood that there is a continuous interaction between language and 
culture. Therefore, one cannot be acquired fully without the other, and 
especially learning a language without its cultural context may lead to 
miscommunication. Consequently, culture should be integrated into each 
the language teaching and learning phase by integrating cultural elements 
into curriculums. 
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1. Introduction 

In today’s increasingly interconnected world, language education must address more than 
just linguistic accuracy. Communicating effectively across cultures now demands a solid 
grasp of the cultural contexts in which languages operate. Societies have historically 
depended on language and culture to engage in trade, diplomacy, and social exchange, and 
the advent of technology has only intensified the interconnectedness of global communities. 
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Foreign language education must evolve to equip learners with not only linguistic 
competence but also intercultural skills. Consequently, this has pushed educators to rethink 
what it means to be a competent language user (Celce-Murcia, 2007; Ellis, 2021; Jiang and 
Paulino, 2024). 

Scholars today widely acknowledge that language and culture are intertwined. Rather than 
treating culture as an add-on, current research presents it as an inseparable part of how 
meaning is constructed and shared. Byram (1997) further contends that the primary goal of 
language education should be the development of intercultural competence, which enables 
learners to communicate effectively across cultural boundaries. This perspective is supported 
by Brown (2000), who uses the iceberg metaphor to highlight that while explicit cultural 
elements (e.g., traditions, customs) are easily observed, implicit elements (e.g., values, 
beliefs) require deeper exploration to be understood. Such insights are essential for language 
learners to navigate cultural subtleties and avoid miscommunication. Scarino and Liddicoat 
(2009) propose a shift in focus: language learning should involve interpreting and mediating 
across cultures, not just mastering grammar. Likewise, Hwang et.al. (2024) underline the 
importance of intercultural communicative competence (ICC) in helping learners develop the 
mindset and skills to navigate cultural differences. 

Pedagogically, this has led to renewed attention on how cultural content is delivered in the 
classroom. Moradi and Chen (2019) for instance, find that storytelling using digital tools can 
build empathy and help students engage with unfamiliar cultural narratives. Similarly, 
Sugianto and Wirza. (2021) argue that when students learn about culture through language, 
they not only retain more, but also engage more actively. Barahona et.al. (2021) go as far as 
to suggest culture should be treated as a fifth skill—just as important as reading, writing, 
speaking, and listening. 

That said, implementation is far from perfect. Some institutions still struggle to provide 
consistent cultural content across curricula. Instructors often lack both time and resources to 
design lessons that go beyond superficial cultural facts (Kim and Williams, 2021). According 
to Ushioda (2013) and Yılmaz and Sagan (2023) teachers are frequently left without the 
frameworks needed to meaningfully integrate intercultural goals into everyday practice. 
Meanwhile, outdated materials sometimes present cultures through a narrow or even biased 
lens (Kzmi, 2023; Xiang and Yenika-Agbaw, 2021). 

Still, some promising approaches have emerged. Eden et al. (2024) define cultural 
competence as a multidimensional skill set that enables learners to navigate diverse cultural 
environments effectively. Their study emphasizes the importance of equipping teachers with 
training and resources which can help them to address cultural topics in the classroom. 
Similarly, Guilherme (2002) underlines the need for a more standardized approach to 
embedding cultural elements into language education and claims that consistent practices 
can enhance teaching effectiveness and learner outcomes. Other researchers, such as 
Peterson and Coltrane (2003), advocate for the inclusion of cultural analysis tasks, such as 
comparing cultural norms or examining historical contexts, as a means of deepening 
students' understanding of the interplay between language and culture. Digital projects such 
as collaborative storytelling or online exchanges allow students to interact with peers across 
borders, gaining perspective in the process (Humairoh, 2023; Hrebacková and Stefl, 2022; 
Korosidou and Griva, 2024; O'Dowd, 2022). These methods are not only engaging but also 
help students see language as a tool for real-world interaction. Yet, as Ellis (2021) notes, real 
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progress depends on structural support. Without it, efforts to teach culture through language 
risk remaining isolated or inconsistent. 

In short, integrating culture in language education is no longer optional. To truly prepare 
learners for global citizenship, educational systems must move beyond traditional models 
and embrace culture as central to language learning. This calls for clear strategies, updated 
materials, and, perhaps most importantly, a commitment to teaching language as both 
communication and cultural practice. Despite the progress in research, gaps remain in 
understanding how to implement cultural integration effectively across diverse educational 
contexts. Few studies provide detailed, actionable strategies for educators, and even fewer 
explore the perspectives of instructors on the challenges and opportunities of cultural 
integration. These gaps highlight the need for research that bridges theoretical insights with 
practical applications. 

In this context, this study seeks to address these gaps by examining foreign language 
lecturers' perspectives on integrating cultural elements into language instruction. Drawing on 
qualitative interviews with 17 English lecturers from a Turkish university, the research aims to 
uncover effective strategies for embedding culture into language teaching across the four 
core skills—reading, writing, speaking, and listening—as well as vocabulary and grammar. By 
evaluating current practices and identifying challenges, the study aims to offer actionable 
recommendations for enhancing cultural competence and fostering meaningful 
communication in foreign language education. Specifically, the research aims to: 

1. What are foreign language lecturers' perspectives on the role of culture in language 
learning? 
2. What cultural challenges do students face when learning a foreign language? 
3. How is culture currently integrated into the teaching of the four basic skills, grammar, and 
vocabulary in existing foreign language programs? 
4. How should cultural elements be integrated into the teaching of the four basic skills, 
grammar, and vocabulary in foreign language programs? 
5. What are the characteristics of the physical learning environment, both inside and outside 
the classroom, that support effective cultural integration? 
6. How should the physical learning environment, both inside and outside the classroom, be 
designed to incorporate cultural elements effectively? 

The study aspires to contribute to the growing body of research on cultural integration in 
foreign language education by addressing these objectives. It aims to provide actionable 
recommendations for educators and institutions, thereby fostering both linguistic 
competence and intercultural understanding in learners. 

2.  Research Methodology 

2.1 Research Design 

This study employs a qualitative research design, specifically grounded in phenomenology, 
to explore how cultural elements are integrated into foreign language education from the 
perspective of English lecturers. Phenomenology is particularly well-suited for examining 
lived experiences, allowing researchers to delve deeply into participants' perceptions and 
teaching practices (Creswell, 2007). This approach aligns with the study’s aim to uncover 
effective strategies and challenges in embedding culture into language instruction. 
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2.2 Participants  

The selection of participants was completed using purposive sampling as it best fulfills the 
research objectives by enabling the selection of the most relevant participants. For this 
specific study, 17 English lecturers from the Government University of the Foreign Languages 
Faculty in Turkey were chosen to take part in the research study. This method is beneficial in 
qualitative studies as it allows for the collection of rich, detailed data from knowledgeable 
field specialists (Patton, 2002; Palinkas et al., 2015). Furthermore, the relevant participants 
were balanced in terms of gender, academic and teaching experiences to provide multiple 
perspectives needed to address the study adequately. 

2.3 Instruments 

The information was gathered using semi-structured interviews, which facilitated the 
exploration of lecturers’ perspectives and experiences in detail. The interviews were designed 
based on a thorough review of available literature, expert consultation, and reliable sources 
which guided the development of the questions to be covered in the interviews. The 
interviews were guided by 35 questions organized into five thematic groups including 
integration into the culture, strategies for cultures embedding, cultural learning, and the 
effect physical learning environments have on culture among others. A total of 247 minutes 
of recordings captured across two weeks of face-to-face interviews were obtained. These 
recordings were transcribed word for word, yielding a 68-page document of 19,673 words. 
The use of semi-structured interviews in phenomenological research is important because 
these types of interviews provide a controlled environment while enabling participants to 
share their views freely (Langdridge, 2007). More information regarding the participants and 
the interviews conducted is available in Table 1. 

Table 1.  Duration of interviews with participants 

 Participant No Gender Interview Date 
Interview Duration 

(min.) 

  P1 F 06.05.2017 14.39 

  P2 M 06.05.2017 14.02 

  P3 F 06.05.2017 11.57 

  P4 M 07.05.2017 19.35 

  P5 M 07.05.2017 13.57 

  P6 M 09.05.2017 20.57 

  P7 F 10.05.2017 23.3 

  P8 M 10.05.2017 15.56 

  P9 M 11.05.2017 18.2 

  P10 F 11.05.2017 10.49 

  P11 F 13.05.2017 11.38 

  P12 M 13.05.2017 15.08 

  P13 F 13.05.2017 12.2 

  P14 M 14.05.2017 11.13 

  P15 M 14.05.2017 9.43 

  P16 F 15.05.2017 10.34 

  P17 F 15.05.2017 16.5 

TOTAL 17   247.08 
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2.4 Data Analysis Procedures 

The qualitative data collecting method was content analysis which focuses on finding and 
examining the responsive themes or patterns within the transcripts. Content analysis works 
in recursive stages which means there isn’t a singular approach to it. One of the earliest steps 
consists of going over transcripts several times, creating a mental imprint of the information 
being presented. In addition, focusing on particular concepts within the data guides code 
creation. These initial attempts at coding designed with the gaps in literature offered at least 
some hope for data constant comparison method. From that point onward, those codes 
became broader themes that captured the essential ideas of the study. The guiding questions 
for the study supported the coding approach applied and the work was done collectively to 
maintain credibility and reliability.  

Regarding internal validity, there was a wide-ranging literature review done not only to assess 
prior knowledge on the topic, but also to ensure the design of the questions for the semi-
structured interview aligned with prior academic research. Participant consent was obtained 
prior to the word-for-word transcription of the interviews and extensive readings and 
consultations with field experts made sure that codes and themes were accurate. In addition 
to that, the substantiation of the themes given from literature was just as important as these 
themes were compared with existing literature. Internal validity was attained through the 
extensive detailing of the research design, characteristics of the participants that took part in 
the study, and the procedures that were used to collect and analyse the data. Step-by-step 
explanations were offered to enhance transparency, and the findings were compared with 
those of other studies. 

The semi-structured interview form underwent refinement through pre-interviews and 
literature reviews to enhance internal reliability. The research objectives and interview 
purposes were clearly communicated to participants. Detailed documentation of the data 
collection, pre-reading, coding, and theming processes was maintained. For reliability, the 
researchers and an external expert analysed the qualitative data simultaneously, employing 
Miles and Huberman’s (1994) reliability formula: R = [Na (Consensus) / Na (Consensus) + Nd 
(Disagreement)] x 100. The analysis revealed 23 consensuses out of 25 items, resulting in a 
reliability score of 92%. The findings were further validated using direct quotations from the 
data. 

External reliability was ensured by providing detailed descriptions of the research design and 
methodology. Interview records were shared with a consultant and other relevant 
authorities, while interviews were conducted face-to-face in consistent settings. The analysis 
procedures were meticulously explained in the methodology section, supplemented with 
illustrative examples to ensure replicability. By following these rigorous procedures, the study 
ensured the validity and reliability of its findings, thereby strengthening the credibility and 
reproducibility of the research. 

3.  Results  

In this section, the findings from the data analysis were systematically coded and organized 
into thematic tables corresponding to the six sub-problems addressed by the researchers. 
Each code and main theme in the tables was interpreted individually for each sub-problem. 
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Sample statements from participant interviews conducted within the research framework 
were used. 

The following coding and identification techniques were used to analyse the data obtained 
from the interview form: 

- A1, A2: Questions posed by the researchers 
- P1, P2, P3…: Participants who provided their opinions 
 
3.1. What Are the Perspectives of Foreign Language Lecturers on the Role of Culture in 
Language Learning? 

The perspectives of foreign language lecturers on the role of culture in language learning 
were examined under the overarching theme of the language–culture relationship, as 
illustrated in Figure 1.  

 
Figure 1. Codes Representing Foreign Language Lecturers' Perspectives on Culture 

This illustration presents four interconnected codes obtained from the data: meronymy, 
functions of language and culture, mutual influence, and language development. Most 
lecturers noted that culture is part of language and language is culture, which illustrates the 
idea of meronymy, where culture is not an addition, but rather an integral part of linguistic 
expression. Also, like Baker (2022), they pointed out the practical and symbolic functions of 
language and culture, which serve to order social life and identity. Mutual influence was an 
idea frequently mentioned by participants as they discussed the ways in which language and 
culture impact each other in constant interaction (Risager, 2018; Kramsch, 2020). Finally, a 
lot of lecturers emphasized the role of cultural knowledge in language development, arguing 
that knowledge of cultural practices, references, and values enhances learners’ 
understanding of language use and their pragmatic skills. These findings correspond with 
literature where there is overwhelming emphasis regarding the relationship between culture 
and language, showing their relationship is intricate and dynamic, therefore neither is 
comprehensively understandable on its own. Several participants captured such sentiments: 

P4: "I believe language and culture are inseparable. They are deeply interconnected, with culture 
forming the essence of language." 

  
Language – 

Culture 
Relationship 

 

 Meronymy 

 
Functions of 

Language 
and Culture 

 
Mutual 

Influence 

 Language 
Development 



The Effective Use of Target Culture in Foreign Language Learning Environments 

 Indonesian Journal of English Language Teaching and Applied Linguistics, 10(2), November 2025               231 

P7: "Language is fundamental to human life and plays a crucial role in conveying daily life and 
culture. It holds a key position in cultural transmission." 

P14: "Language reflects culture. A nation's cultural elements are revealed and enriched through 
language." 

The participants describe the relationship between language and culture as mutually 
reinforcing, indicating that neither can fully function without the other. This view aligns with 
the idea that language serves as a communication tool that reflects the culture of the society 
in which it is used, while culture is, in turn, shaped by the unique structures of the language 
over time (Rivers, 1981; Brown, 1994; Liddicoat et al., 2003). 

3.1.1. Meronymy 

When looking at the structures of languages worldwide, culture can be seen as a foundational 
element that shapes language. Liddicoat et al. (2003) argues that language carries cultural 
traces at every structural level. However, some linguists offer different views. For example, 
Gladstone (1972) views language as a cultural product that both shapes and reflects cultural 
identity and values. Despite these differing perspectives, language and culture share an 
interconnected relationship. The participant statements below exemplify this relationship. 

P11: Language is a reflection of a society and its culture. Culture and language are in mutual 
communication. A person who learns a language also learns the culture of which that language 
is a part. 

P16: Language and culture are in constant interaction with each other. The language people 
speak has affected their culture, and the culture they live in has affected their language. 

3.1.2. Functions of Language and Culture 

Language is a key tool for transmitting culture across generations. Societies convey their 
beliefs, practices, and lifestyles through written and spoken language (Tektigul et al., 2023). 
If a society loses its language, it will sever its connection to its past, gradually eroding habits, 
customs, traditions, and, ultimately, its cultural identity and heritage. Although language is 
often seen primarily as a means of communication, it also serves as a bridge that connects 
foundational elements, thought structures, beliefs, traditions, and moral codes from the past 
to the present. In this role, language is a conduit for cultural transmission (Charles-Zalakoro, 
2019). Kramsch (1998) argues that the words people use reflect their mindset, beliefs, and 
characteristics, thereby embodying their cultural reality. Some of the participants expressed 
this situation as follows: 

P15: Language, like other social values, is a value that undertakes the task of transmitting 
culture in society. 

P2: Now, language is a mirror of a culture for me. If a culture is what it is, language is one of the 
parts that best reflects it, and it is the most important part for the expression and transmission 
of culture. 

P11: Culture is the totality of common beliefs, behaviours, and values of a certain group or 
society. 

P14: These are the values that a country, nation, or community has. These values bring people 
together and bind them more to the community they belong to. 
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P17: Culture is the totality of all material and spiritual values and knowledge that have been 
passed down from the past to the present and serve as a bridge between generations. 

3.1.3. Mutual Influence 

Language and culture are interdependent, influencing each other at every stage. Jiang (2000) 
argues that language is a fundamental part of culture, and culture cannot exist without it. He 
suggests that language reflects culture while also being shaped by it. This bidirectional 
relationship is evident in the development and use of both language and culture and in the 
formation and transmission of cultural values across generations. Emphasizing this dynamic 
interaction between culture and language is crucial. In the interviews, the participants stated 
that language and culture are complementary structures and therefore directly affect each 
other at every stage. 

P2: One of the parts that best reflects what culture means is the language which is the most 
important part for both transferring and explaining culture. 

P16: Language and culture are in constant interaction with each other. The language people 
speak has affected their culture, and the culture they live in has affected their language. 

P5: Well, the events and thought processes that occur in culture are all reflected in language. I 
believe that it is reflected in language and from language to language, and I do not think that it 
is independent of language. Well, it is possible for language to affect culture, but when we think 
about it more, we see that culture affects language more. 

3.1.4. Language Development 

The research participants believe that language is shaped by culture. As a society's culture 
evolves and transforms, its language undergoes corresponding changes. Kuo and Lai (2006) 
emphasize that societal culture and language evolve over time, noting that "New words 
emerge as they become associated with particular cultural activities. The slang words used 
by our parents were likely different from those we use today." According to Charles-Zalakoro 
(2019), culture encompasses the entirety of material and spiritual achievements created 
throughout human history. Its formation is closely tied to language, and as culture evolves, 
language development may also change accordingly. Therefore, it can be concluded that 
language development is, at least in part, directly influenced by cultural changes. 

In summary, the complex relationship between language and culture is marked by ongoing, 
reciprocal influence, which shapes both linguistic and cultural evolution. This interaction 
highlights the importance of incorporating cultural knowledge into language education to 
achieve comprehensive linguistic proficiency and cultural understanding. Some of the 
participant views given below support this situation. 

P17: As the years go by, the mass in the culture increases, each generation has a fuller cultural 
heritage, which increases the richness of the language. 

P13: Language is an important part of the culture that changes and develops with the culture 
and helps people convey their feelings and thoughts. 

3.2. What Culture-Related Challenges Do Students Encounter While Learning a Foreign 
Language? 

The culture-related challenges faced by students in foreign language acquisition were 
identified as transfer errors, intercultural differences of opinion, and misinterpretation and 
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lack of knowledge about the relevant culture(s). These challenges were grouped under the 
broader theme of "language-culture problems" (Figure 2). 

   
Figure 2. Codes and Main Theme of Culture-Related Challenges Faced by Students in Foreign Language 

Learning 

This theme includes four language and culture related problems: transfer errors, 
misinterpretation, lack of cultural knowledge, and intercultural differences of opinion. 
Transfer errors occur when learners translate cultural presumptions or language usage 
patterns from their native tongue into the target language frequently leading to 
inappropriate or unexpected meanings. Misinterpretation usually happens when students do 
not understand the pragmatic or contextual meaning of expressions because they are not 
familiar with communicative norms or cultural references. Lack of cultural knowledge is 
another typical barrier that prevents learners from comprehending culturally specific 
behaviors idioms or interaction styles that are ingrained in the target language. Confusion or 
even conflict in communication can also result from intercultural differences of opinion which 
can reflect different social values worldviews or discourse conventions. This is particularly 
true when learners are not aware of how these viewpoints affect language use. Although they 
are separate categories these four show how cultural differences can impair students’ 
capacity for appropriate and successful communication. As many participants pointed out 
sensitivity to the cultural contexts in which language functions is necessary for a meaningful 
understanding of language use simply mastering vocabulary and grammar is insufficient. 
Ignoring the culture-specific frameworks of expressions and meanings can cause 
communication breakdowns. These observations are consistent with current language 
education debates that emphasize how crucial it is to incorporate cultural sensitivity into 
language instruction to equip students for genuine and situationally relevant communication 
in multilingual environments (Liddicoat 2020 Baker 2022). 

3.2.1. Transfer Errors 

The points mentioned highlight the importance of integrating culture into the teaching and 
learning foreign languages. Without cultural transfer, learners cannot fully understand the 
cognitive framework of the target language or its varied expressions. This gap can lead to 
difficulties in using and translating the target language into their native language. Leontjeva 
(2023) suggests that a well-developed cognitive system allows individuals to perceive foreign 
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cultural codes more clearly, minimizing the risk of misinterpreting them through their cultural 
biases. Conversely, a poorly developed cognitive system may view foreign cultures as hostile, 
leading to misunderstandings or a complete lack of perception. Therefore, a society well-
versed in other cultures is less likely to make errors in understanding and can better 
appreciate cultural uniqueness. 

Learners who interpret events through the perspective of their native language may struggle 
to express these thoughts in the target language accurately. This issue is especially common 
with idioms, proverbs, and jokes. Transfer problems also occur when certain expressions have 
no direct equivalents in the learner's culture. When constructing sentences in the target 
language, individuals align the concept with their mental representation before translating it. 
If there is no equivalent in the target culture, the learner's native cultural meaning is often 
applied, leading to misunderstandings. For example, the Turkish phrase "geçmiş olsun" 
translates literally to "let it be passed," but culturally, it conveys sympathy, like saying "I am 
sorry to hear this" in English. Some of the participants illustrated this point as follows: 

P1: Likewise, they want to use a proverb, we say “cut one's coat according to one's cloth”, but 
when we translate it word by word, we say that it is meaningless, then we try to explain what 
expression is used in this culture and we explain why those words or terms are used. 

P16: Proverbs and idioms are not independent of the culture in which people speaking a language 
live. Each culture, and therefore each language, has named a certain situation differently. 
Therefore, students have difficulty because proverbs and idioms do not have a one-to-one 
equivalent in their own language.  

P17: Students have difficulty with words, phrases or sentence groups that are not common in the 
target language and the mother tongue and sometimes exist in one language but have no 
equivalent in the other. 

3.2.2. Intercultural Differences of Opinion 

Mastering the structure and vocabulary of a foreign language alone is often not enough for 
effective understanding and communication in the target language. Proper comprehension 
of what one reads or hears requires adequate contextual knowledge. Intercultural differences 
in opinions can further complicate understanding and communication. If a topic is absent or 
viewed negatively in the learner's native culture, they may resist engaging with it. For 
instance, the differing perspectives of a Spaniard and a Hindu on bullfighting can significantly 
affect how they communicate about the subject. One of the participants explains this 
situation as follows: 

P13: If the subject in writing or speaking skills is not very important in their own culture, the 
student cannot speak or write in great detail. 

Another participant stated that: 

P11: If something that is very important in one culture is not very important in another culture, 
the transition is not very effective. Culturally specific special days (e.g. Halloween) cannot be 
covered in a very comprehensive manner. Cultural differences can prevent the subject from being 
examined in depth. 
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3.2.3. Misinterpretation 

Due to the distinct cultural contexts of languages, words can carry very different 
connotations. Each language has its own unique structure and system, with cultural 
influences shaping the meanings of words. This can create challenges for foreign language 
learners, especially when the target language lacks an equivalent structure, word, or 
expression in their native culture. Foreign language teaching materials often present cultural 
themes in broad terms, which may not be enough to fully understand certain concepts. As a 
result, direct translations relying on basic dictionary definitions can lead to 
misunderstandings and confusion. This can distort the intended meaning of a sentence, 
leading to communication difficulties.  

P4: I make comparisons while explaining cultural themes, I compare Turkish culture with the 
counterculture, and I think children will understand better this way. I try to state that there is 
something that we do not have or that a cultural situation that we have is expressed differently 
in the opposite culture. 

As it is mentioned in the example above, to avoid this, the teacher can compare the native 
culture(s) and target culture(s). 

3.2.4. Lack of Cultural Knowledge 

Effective mastery of a foreign language, especially in communication, requires a deep 
understanding of the target culture(s). Learners often rely on references from their own 
culture to make sense of the realities of the target culture. Achieving cultural proficiency 
begins with understanding one's own culture. Kramsch (1998) suggests that comparing the 
target culture with one's own is crucial for understanding a foreign culture. Özil (1991), as 
cited in Özışık (2004), asserts that recognizing cultural differences and similarities enhances 
self-awareness and a deeper understanding of existence. 

This issue goes beyond just words and expressions and extends to a language's syntactic 
structure, which mirrors its speakers' cognitive patterns. A learner who does not fully grasp 
the mindset and system of the target language may make errors during language transfer. 
For instance, Turkish permits "null subject" sentences, while English requires explicit subjects. 
Therefore, the Turkish equivalent of "I am a doctor" can omit the subject, whereas it must be 
explicitly included in English. This structural difference can lead to transfer problems, as 
explained by a participant: 

P3: For example, here is the third singular person "O" for example, but when you look at English, 
they have 3 different "O"; They can say "He", "She" and "It" in three different ways. While talking, 
we can mix "He" and "She" at any level, no matter who is at what level, and I think that language 
has a connection with culture. 

3.3. How Is Culture Integrated into The Teaching of The Four Basic Skills, Grammar, And 
Vocabulary in Existing Foreign Language Programs? How Should It Be? 

The ways in which culture is incorporated into the instruction of reading, writing, listening, 
speaking, grammar, and vocabulary in foreign language programs were examined under the 
overarching theme of application–language interaction, as presented in Figure 3.  
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Figure 3. The codes and main theme related to the current and ideal cultural practices in teaching the four 

basic skills, grammar, and vocabulary in foreign language programs. 

 
This theme consists of eight specific areas: the integration of language–culture relationships 
in resources, attention to cultural diversity, the role of technology, individual learner support, 
targeted instruction, intercultural influence, the intersection of art and language, and role 
play. According to the lecturers interviewed, effective cultural integration begins with 
materials that reflect not only the target culture but also a broader range of global contexts. 
This inclusive approach allows learners to build a richer understanding of language use in real-
world communication settings. While teaching the rules of grammar may seem more 
mechanical or based on rules, the cultural side becomes very strong in growing reading, 
listening, and writing skills where understanding context is key. The meanings of many 
metaphorical and idiomatic languages are deeply attached to cultural backgrounds; they 
cannot be understood just by having linguistic knowledge (Taguchi, 2022). Likewise, the 
participants pointed out that digital media and educational technologies play a great role in 
bringing cultural content to learners more easily and interactively. Such instruments offer 
real, many-sided showing of cultural actions and speaking rules (Liu and Moeller, 2019). Role-
play and creative arts-based activities were identified as mostly effective in stimulating 
students to consider cultural views along with using the language in a meaningful way related 
to emotions (Porto, 2022). The need for individualized support and differentiated instruction 
was underlined for learners who might not be accustomed to the target culture. Taken 
together, these results indicate that infusing culture throughout multiple pedagogical 
approaches and media increases both language learning and intercultural awareness.  As one 
participant remarked: 

P10: “I do not think that it will be effective to use culture in language teaching, but I think the 
patterns and their meanings will be useful in teaching basic skills such as reading, writing and 
listening.” 

Effectively incorporating cultural elements into foreign language learning environments is 
essential for comprehensive language acquisition. Instruction that combines cultural context 
with language structures, vocabulary, and basic skills leads to more lasting and natural 
learning. Kramsch (1993) described the role of culture in language teaching as follows: 
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"Culture in language learning is not just an additional fifth skill added to the teaching of 
speaking, listening, reading, and writing. It is always present, from the very beginning, often 
catching good language learners off guard when they least expect it, revealing the limits of their 
hard-earned communicative competence and challenging their understanding of the world 
around them." 

Kramsch’s view highlights that language learning without cultural context is incomplete. 
Excluding culture, especially in the communicative aspects of language, can result in 
significant misunderstandings. Fully grasping the cultural nuances within language structures 
and vocabulary requires a deep understanding of the cultural background. 

3.3.1. The Language-Culture Relationship in Resources 

The significant influence of culture on language learning makes it essential to incorporate 
cultural elements into foreign language instruction. Language is inherently tied to the culture 
it comes from, so fully learning and using the language requires understanding its cultural 
components. Separating language teaching resources from the culture(s) of the target 
language limits the learning process, making it mechanical. Thus, effective language learning 
necessitates resources that include the target language's cultural aspects. Choosing primary 
textbooks and supplementary materials that feature texts, listening exercises, and activities 
centred on themes from various cultures is beneficial and crucial. When some of the opinions 
received from the participants are examined, it is seen that some of the existing resources in 
use have been prepared with this sensitivity, and some do not consider this. 

P1: Some books include culture in the textbooks I have used until today, and some books do not. 
Some books are all based on British culture, for example, one of the books we used last year. 
However, in the book I use in professional English, both British culture and other cultural 
elements are also included. 

P7: Of course, the books we follow are the most important in this, and we introduce various items 
of popular culture to our students. We try to guide our students through different TV series and 
movies to familiarize them with foreign culture. 

3.3.2. Cultural Diversity 

Technological advancements, along with progress in tourism, trade, education, and 
healthcare, have led to increased human migration. As a result, interactions and 
communication among people from diverse linguistic, racial, religious, and cultural 
backgrounds have become more frequent. This shift has added a new layer to 
communication, highlighting the need for cultural education to reduce potential 
misunderstandings. Exposure to diverse cultural knowledge is vital for effective global 
communication, as words, expressions, and discourses can differ greatly across cultures. It is 
understood from the terms obtained from the participants that language is a means of 
cultural transfer. Thanks to this feature, language creates a bridge between people belonging 
to different cultures, and the more and more different cultural information is transferred, the 
more and various bridges can be created. This can be seen in this statement: 

P11: Language is the most crucial tool for learning culture. For this reason, speaking, which 
consists of words only, should not be seen as a means of communication but as a means of 
transmitting cultures to other individuals and trying to convey as much cultural information as 
possible. 
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Scarino and Liddicoat (2009) emphasize that understanding the relationships between 
different cultures is crucial for overcoming cultural differences. Seelye (1997) argues that 
learning without cultural context impedes individuals' ability to integrate and socialize within 
a society. Moreover, individuals who have a positive attitude towards the culture(s) 
associated with the target language tend to be more successful in language learning 
(Dörnyei, 1994; Gardner and Lambert, 1972). 

3.3.3. The Function of Technology 

Technological tools are used at every stage in increasing amounts by foreign language 
education programs. These resources sometimes come in the form of audio and video CDs 
and digital platforms. Many applications can now be found that are conducive to creating a 
more dynamic, efficient, and effective language teaching process. For example, some 
institutions offer interactive online language courses that include videos, podcasts, books, 
articles, and exercises for students. All such high-tech resources are actively considered by 
language teachers in their programs through material selection and teaching processes. Aysu 
(2020) has also affirmed that while integrating technology into the foreign language 
classroom several benefits it brings there would also engaging authentic materials that would 
serve to motivate learners as well as facilitating the development of each skill of the target 
language in learning as well as teaching context. This can be seen in the opinion of a 
participant below: 

P11: Since we live in the age of the internet and technology, I try to teach as effectively as 
possible by using technological equipment and online materials, as well as visual materials such 
as video, as well as course materials such as books. 

3.3.4. Individual Support 

Language learners can struggle to grasp culture-specific situations, structures, words, and 
expressions. Basic and supplementary resources may not always fully address these 
challenges. In such cases, instructors can support learners by sharing relevant personal 
experiences to enhance their interpretive processes. Connecting new learning scenarios to 
familiar cultural contexts can help reduce negative attitudes toward learning. Similarly, 
drawing parallels between the learners' own culture and the target culture while teaching 
basic skills can lead to positive results. Offering real-life examples from the target culture can 
greatly enrich the learning experience. 

P6: When students are going to write something, they may have difficulty, some specific culture-
related things, at that time it is useful to talk about, like look at the culture, this is different, this 
is similar, you need to write like this.  

As can be understood from the participant's opinion above, the support that the teacher will 
provide in difficult subjects will increase the learner's perception and positively affect 
learning. 

3.3.5. Targeting 

Effective communication requires competence in various areas, including grammar, 
phonology, vocabulary, and culture. Culture is a crucial element of international 
communication, influencing all aspects of life and leaving a profound impact. Brdarić (2016) 
suggests that culture determines who communicates with whom, about what, and in what 
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manner, thereby playing a vital role in encoding, interpreting, and conveying messages. 
Thanasoulas (2001) argues that culture is inseparable from communication, as it shapes the 
way individuals perceive and interpret messages. Incorporating comparative cultural themes 
into foreign language lessons can promote natural and effective language acquisition. Some 
of the participants expressed this as follows: 

P10: The target language should be taught without isolating it from the culture it belongs to. 
They are items that complement each other. 

P13: I think students learn and remember more easily when cultural themes are used. Therefore, 
I believe more cultural themes should be used. 

3.3.6. Intercultural Influence 

The study consistently highlights the influence of intercultural interaction on language 
learning. It stresses that teaching foreign language structures, words, and skills must 
recognize the inseparability of language and culture, as this relationship deeply influences the 
language acquisition process. Offering cultural equivalents from the learners' native culture 
can aid in better understanding and interpretation. Designing language programs that 
incorporate comparative cultural themes can enhance the effectiveness of the teaching and 
learning process. Participant statements support this approach: 

P7: “The basic skills such as writing, speaking and reading can be taught by including various 
activities and giving equivalents of idioms, proverbs, and jokes, along with information about 
their usage and contexts.” 

P12: “It can be used in a comparative way by mentioning both our own culture and other cultures, 
mainly the target culture, and by showing similarities and differences.” 

3.3.7. Art-Language Interaction 

Cultural elements are vividly expressed in a society's artistic creations, making art a powerful 
tool for cultural transmission. Using art forms such as paintings, stories, poetry, novels, and 
films in language teaching brings authentic language and cultural contexts into the 
classroom. The natural, lively language found in these materials fosters genuine learning 
experiences. Integrating authentic materials with structured reading texts and listening 
exercises enhances the natural flow of the target language. This can be seen in the following 
lines: 

P1: So, you memorize words and structures, and you try to use them as often as possible in the 
writing material in structures, but it goes by rote. After a while, when you start watching movies 
and TV series or moving to the more professional production part of it in university undergraduate 
education, you realize that you have misused some things. And when you learn cultural 
differences, you stop using some things or start to use some more logically. 

3.3.8. Role-Play 

Role-play is a common technique in foreign language teaching, allowing students to practice 
language use in culturally specific scenarios. This method enables learners to simulate 
situations unique to the target culture, deepening their understanding of cultural behaviours 
and thought patterns through empathy. Role-playing helps identify and resolve 
communication challenges that arise from intercultural differences (Frank, 2013). By enacting 
specific scenarios in the classroom, students are encouraged to use the target language 
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spontaneously, while observing and practicing culturally appropriate gestures, postures, 
intonations, and reactions. This approach strengthens communication skills and makes 
learning more natural. Some of the faculty members who participated in the interviews 
conducted within the scope of the research have the following views on the above-mentioned 
issues: 

P2: At the same time, we can benefit from cultural elements in "role-plays" such as how children 
should behave in certain situations. For example, when you go to England, you will not be able 
to talk about Müslüm Gürses, but when you go there, you can talk about Iron Maden, you can 
talk about Oprah. We need to know these so that we can have a dialogue with an English person 
there or I can have a dialogue with a Latin American, and this is how it is taught. 

P16: Especially in "role-plays", I expect students to use expressions from the target language 
culture. I observe that students also enjoy using these expressions. 

3.4. What Are the Characteristics of The Physical Learning Environment, Both Inside and 
Outside the Classroom, Designed for The Effective Incorporation of Culture? How Should It 
Be? 

The physical environment plays a pivotal role in how effectively cultural components are 
integrated into language education. As illustrated in Figure 4, the theme physical 
environment–language relationship encompasses six interrelated elements: cross-cultural 
interaction, technology integration, the function of the physical environment, teacher–
learner interaction, and media–learner interaction. It was deemed appropriate for the 
researchers to interpret the similar codes (cross-cultural interaction) among the obtained 
codes under a single subtitle. 
 

   
Figure 4. The codes and main theme related to the current design and ideal design of the in-class and out-of-

class physical environment for the effective incorporation of culture. 

Lecturers emphasized that both classroom and extracurricular spaces should be designed to 
foster natural exposure to cultural elements. Physical settings that support intercultural 
dialogue and collaborative learning enhance learners' engagement and cultural sensitivity 
(Zhang, 2022). Classrooms equipped with culturally rich materials—such as multilingual 
displays, global media, and authentic visual texts—can provide an immersive experience that 
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links language input with cultural meaning. Moreover, outdoor and digital environments, 
such as language labs, cultural exhibitions, or virtual exchanges, were viewed as 
complementary spaces that extend cultural learning beyond formal instruction (D’warte, 
2021). Integrating interactive technologies—like multimedia platforms, video conferencing 
tools, and online discussion forums—further strengthens the potential for meaningful 
cultural contact, especially when learners engage with diverse content creators or peers from 
different backgrounds (Godwin-Jones, 2021). Teacher–learner and media–learner 
interactions are also essential components of a culturally responsive physical setting, where 
both direct instruction and mediated experiences foster intercultural competence. As such, 
the physical environment should not merely serve logistical functions but act as an active 
contributor to learners’ cultural awareness and communicative fluency. Without this cultural 
embedding, learners may achieve only superficial language competence, prolonging the 
language acquisition process and weakening communicative effectiveness (Yeganeh & 
Raeesi, 2023). 

3.4.1. Cross-cultural Interaction 

A common challenge in advanced foreign language instruction is learners' difficulty in 
accurately translating expressions between their native and target languages, even when 
they have sufficient grammar and vocabulary knowledge. This problem often arises from the 
cultural themes inherent in these expressions. Words can carry different figurative meanings 
depending on their cultural context. Without understanding these cultural backgrounds, 
learners will likely make language translation mistakes. According to the interviews 
conducted within the scope of the research, it was understood that the instructors solved this 
problem by explaining and comparing the meaning of the expression in the target culture 
with its equivalent in our own culture when necessary. Some participants expressed this 
situation as follows: 

P1: The student wants to write a paragraph or wants to use an expression, but we compare it 
with the expression in Turkish, for example, the student wants to use the expression “afiyet 
olsun” and asks me the exact English equivalent, but “afiyet olsun” is not a very common 
expression in American culture, so we first convey it to them as a culture. They do not have a 
wide food culture like us, they do not eat for long hours. Therefore, since they consume fast food, 
they do not use the expression “afiyet olsun”, so we first explain it and then give them an 
expression that they can use the closest. 

P4: I try to explain what the multiple meanings of words are in the target culture and compare it 
with Turkish in this regard. I try to explain that the limited meaning of a word in Turkish, for 
example, the exact equivalent of the word may be different. 

3.4.2. Technology Integration 

Technology is essential in modern language teaching. Today’s textbooks, which are key 
resources in language education, now include digital platforms, audio and video recordings, 
and online applications. These features enrich the learning experience, making it more 
effective and enjoyable, while also facilitating the ongoing transfer of learning from the 
classroom to other areas of life.  
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P11: Since we live in the age of the internet and technology, I try to teach as effectively as 
possible by using technological equipment and online materials, as well as visual materials such 
as videos, in addition to course materials such as books. 

P12: I use internet applications that are widely used in our school when necessary. 

P4: I try to have technological equipment in the classroom that can use videos and texts that we 
can access digitally. 

From the above participant views, it is understood that technological resources such as the 
internet, videos, etc. are widely used in and out of the classroom to make language 
acquisition stronger by facilitating the understanding of cultural themes. 

3.4.3. The Function of Physical Environment 

Learning a foreign language is like swimming in the sea at night; having a clear path is crucial 
to avoid getting lost. It’s also comparable to trying unfamiliar food, where an unappealing 
appearance might prevent one from tasting it. Therefore, creating a guiding and engaging 
atmosphere in language learning environments is essential for an effective teaching-learning 
process. 

Classrooms, where the target language is taught as a foreign language, serve as the primary 
environments for language exposure. The classroom functions as a simulated world, 
reflecting the target language and its cultural context. Well-designed language classrooms 
not only capture learners' interest but also enhance the learning process through peripheral 
learning. Lozanov (1998) emphasizes the effectiveness of the “Suggestopedia” method, 
noting that students absorb more information from their surroundings than they consciously 
recognize. For example, information displayed on posters about the target language, even if 
not directly taught, is gradually learned subconsciously over time. 

3.4.4. Teacher-Learner Interaction 

Language teaching resources may sometimes fall short in conveying cultural themes. In such 
instances, learners need more detailed explanations to understand cultural nuances. 
Teachers can effectively address these challenges by providing comparative and illustrative 
explanations based on their cultural knowledge and insights. The following participant 
statements highlight the importance of this type of interaction in the class. 

P7: we also introduce various elements of the popular culture to our students; we try to guide our 
students through different series and movies to familiarize them with foreign culture. 

P12: When required, I give a few examples like "this is used in the spoken language or their culture 
in this way". 

3.4.5. Media-Learner Interaction 

Relying exclusively on textbooks in foreign language education can hinder learners' full 
understanding of the target language, especially its semantic aspects. Textbooks often miss 
the nuanced meanings of words, expressions, and patterns that are common in everyday 
language. This gap can cause communication issues in real-life situations, as spoken language 
often differs from formal written language. Using "authentic materials" in language teaching 
can help address these challenges. Media tools offer easy access to authentic materials, 
providing genuine interaction with the target language and culture. Seelye (1993) suggests 
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that mass media are valuable sources of current language data, offering a richer experience 
than the simplified language of edited texts and helping learners develop coping skills (as 
cited in Tezcan, 2008). 

Participants share the following views on the use of media in learning environments. 

P7: … we also introduce various elements of popular culture to our students; we try to guide our 
students through various TV series and movies to familiarize them with foreign culture. 

P4: I use these in connection with food. Again, I bring examples from movies and series where 
this theme is told, where special days and holidays in different cultures are told. Because it is 
possible to find plenty of such examples. 

P16: I usually use visual tools such as videos and pictures. 

P17: Videos, songs, movies, in short, visual and auditory tools. 

P14: Images and the internet. TV series and movies. There may be reading and watching 
activities outside of class. It could be listening to songs or watching videos and doing activities. 

In the answers given by the participants to some questions asked by the researchers above, 
it is understood that they use media tools as real sources in the language teaching process, 
especially in teaching culture-related subjects. Because the language used in tools such as 
movies, series, videos, newspapers and magazines are more up-to-date and real, unlike in 
source books, and this reality positively affects the learner's attitude towards the language 
and increases the person's language use skills.  

4.  Discussion 

The lecturers in this study consistently emphasized the intrinsic bond between language and 
culture, asserting that one cannot meaningfully exist without the other. According to their 
accounts, culture serves as the vessel for transmitting a society’s values, beliefs, traditions, 
and collective memory, while language is the principal tool for conveying these elements 
across generations. This conceptualization aligns with Kramsch’s view that word choice 
reflects a speaker’s worldview, social identity, and cultural reality (Kramsch, 1998). Similarly, 
Scarino and Liddicoat (2020) argue that language embodies a system of culturally informed 
meanings, making linguistic interaction inseparable from cultural interpretation. 

Participants noted that fostering learners’ awareness of both their native and target cultures 
contribute significantly to language acquisition. Stress in foreign language use the 
importance of clearly communicating the socioeconomic and geopolitical realities of the 
foreign culture that informs the foreign language (Kramsch, 1998), and—replicating 
Kramsch’s (1998) work—the study of host culture is required if meaningful use of foreign 
language is to occur (usually by means of cross-cultural comparison). This view is supported 
by Hwang et al. (2024), who discovered that both cultural media exposure and out-of-class 
interpersonal contact had an impact on the development of intercultural communicative 
competence (ICC) among learners of Asian languages. They also associated communication 
breakdowns with ‘alternative cultural worldviews’; a similar pattern is reported by Kim and 
Penry Williams (2021) for whom value and discourse systems represent common sources of 
intercultural miscommunication. 

The participants thought it was vital to integrate cultural content in all aspects of language 
education, especially in teaching vocabulary and foundational skills, but they noted culturally 
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related issues in grammar instruction are often disregarded too easily. Jiying (2004) further 
argued not only does vocabulary include more cultural significance than grammar, but 
misunderstandings take place due to misused words. His argument has been further 
reinforced by the work of Sun and Yang (2020), who argued that a learner's cultural context 
of vocabulary motivates a deeper engagement with the meaning. Additionally, Sugianto and 
Wirza (2021) demonstrated that cultural representation in textbooks varies widely, affecting 
the effectiveness learners can have with learning word meanings in new contexts. 
Globalization today is more than just a buzzword and coupled with more mobility, tourism, 
and educational exchanges, more multilingual, multicultural societies are commonplace. The 
lecturers believe this is the reason why language educators should expose students to 
different cultures, than just the prevalent/default culture or the target culture. They believed 
this exposes students to an alternate way to view the world and can foster empathy. This idea 
has been supported by Yilmaz and Sahan (2023), stated that cultural motivation is an 
important form of educational engagement motivation, particularly in higher education. 
Learners are often trying to compare the numerous unfamiliar linguistic elements they 
encounter with the structures from their first language, and without noticing cultural context, 
this process of comparison is problematic. Kramsch (2004) mentioned intercultural 
preparation may be even more imperative in the context of immigrant and globalized 
sociolinguistic settings where proficiency alone will not suffice. 

The role of technology in integrating culture into language instruction was widely discussed 
by the lecturers. They emphasized its ability to bring authentic cultural experiences into the 
classroom. In alignment with this view, Moradi and Chen (2019) advocate for digital 
storytelling as a means of promoting cultural awareness and enhancing language skills. 
Participants in the current study echoed this by pointing out the value of films, literature, and 
other artistic forms in presenting language as it is naturally used. Ribeiro (2016) further 
illustrates how creating digital narratives allows students to reflect critically on their own and 
others’ cultural experiences, leading to deeper learning. 

The lecturers also mentioned that role-play activities are effective for vocabulary and 
speaking development, as they simulate real-world interaction and cultural reasoning. Frank 
(2013) previously argued for such methods as tools to overcome intercultural barriers. 
Likewise, Hrebacková and Stefl (2022) show that collaborative digital storytelling in 
multicultural teams reduces discomfort and enhances intercultural competence through 
repeated interaction. Their findings validate the current participants’ belief in learning-by-
doing strategies for cultural integration. 

Classroom design was also considered a facilitator of unconscious cultural learning. Visual 
stimuli such as posters, cultural artifacts, and realia help create immersive environments. 
Media use—ranging from newspapers and podcasts to digital visuals—was seen as a bridge 
between formal language study and real-world application. This resonates with Seelye’s 
(1997) argument that media reflects the evolving, living nature of language. Moreover, 
Korosidou and Griva (2024) provide empirical evidence that combining digital storytelling 
with L2 instruction improves both writing skills and intercultural awareness in young learners, 
reinforcing the role of media in dynamic learning settings. 

The participants stressed the importance of cultural content being diverse and not simply 
represent the norms of the target language's dominant culture. Xiang and Yenika-Agbaw 
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(2021) found that EFL materials containing limited and skewed cultural representations may 
impede learners' awareness of cultural norms and practices. They underscored the point 
made by the lecturers about the importance of including a variety of world cultures in the 
curriculum. Kazmi et al. (2023) further showed that visual and thematic stereotyping of 
cultures may impact cultural learning, even if it is subtle. This emphasizes the need for careful 
critical selection of materials.  

To conclude, the perspectives provided by the lecturers are consistent with a body of research 
that understands language learning to be a socially and culturally embedded process (Ellis, 
2021). Ellis (2021) emphasized that meaningful language education does not only involve 
language learners simply expressing themselves fluently, but approaching, thinking, 
understanding, and acting in globally multicultural ways with respect and consideration. 
Authentic, cultural, materials, digital storytelling, and a reflective approach to learning all 
contribute towards this end. 

6.  Conclusion 

This study highlights the inextricable ties between language and culture and that they are 
two inseparable entities. The participants all strongly underlined the importance of culture 
in the transmission of societal values, beliefs and tradition, with language being the most 
important tool in such transmission. Accordingly, integration of cultural education into 
language learning process is crucial for students to develop cultural understanding and 
communicative skills. 

Participants suggested that a deep knowledge of the native and the target culture is central 
for learning languages, in line with Kramsch's (1998) statement that "effective use of a foreign 
language requires awareness of the cultural context" (p. 6). Cultural knowledge fosters 
language learning and sympathy and cross-cultural communication, which are more and 
more important in our globalized world. The research observed discrepancy between level 
of incorporation of cultural aspects, more precisely of grammar, in the teaching of English 
and of the very rich cultural base of the vocabulary, since each word has cultural aspects as 
connotations. The use of authentic materials reflecting everyday life and cultural realities was 
recognized as enhancing the relatability and comprehension of the language. 

Technology and digital resources proved to be effective tools for language learning, 
especially when it comes to immersing students in cultural content. This approach makes the 
learning experience much more engaging and interactive. For instance, audio-visual 
materials like movies, music, and multimedia resources are fantastic for introducing learners 
to the target culture. Authentic materials—think films, TV shows, songs, and books—are 
highly valued for their ability to facilitate natural language acquisition and cultural 
understanding. Additionally, role-plays are recognized as a great way to enhance vocabulary 
and speaking skills in contexts that are culturally relevant. The way learning environments are 
designed, incorporating cultural artifacts, media elements, and real-life objects, is also crucial 
for supporting both language and cultural education, encouraging ongoing learning beyond 
the classroom. 

In conclusion, this research underscores the vital importance of culture in language 
education. By promoting cultural awareness and using genuine cultural materials, language 
teachers can significantly boost their students' language skills and intercultural competence. 
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As globalization accelerates and cross-cultural communication becomes more prevalent, the 
need for culturally responsive language teaching is more important than ever. 

6.1. Recommendations for Practice 

For Curriculum Developers: 

Curriculum developers should ensure that cultural content is infused into foreign language 
teaching and not viewed as auxiliary or optional. This means cultural perspectives should be 
incorporated consistently and in all language levels and skills. A balanced approach should 
enable learners to experience the target culture in-depth, while also allowing for an 
experience of a variety of global cultural perspectives, so learners are prepared to 
communicate in the variety of international contexts. It is also important to adopt or develop 
teaching materials, such as textbooks and classroom materials, that feature authentic 
cultural content. Authentic cultural content should be derived from real-world written texts, 
multimodal texts, and everyday culturally situated practices, so that learners are provided 
with realistic and contextualized input. 

For Policymakers: 

Policy makers hold an important place in the advancement of intercultural competence in the 
foreign language education sector. It is necessary that the national educational criterion 
incorporates the intercultural elements as the principal objectives of learning. To achieve this, 
teachers should be trained through funding, with the implementation of the generic model 
alone as the instrument to instill in them capacity and knowledge in cross-cultural teaching. 
Additionally, promoting partnerships between the different schools, universities, and 
teacher-education institutions can constitute the environment for sharing the most efficient 
methods, as well as innovations in the context of the respect for diversity in a global world. 

For Teacher Educators and Trainers: 

Teacher trainers should see to it that both pre-service and in-service courses provide a clear 
path that will help teachers to integrate cultural contents into the language teaching – that 
is, to cover grammar, vocabulary, and communication. Training can give examples of real-life 
materials like films, songs, literature, and digital media to illustrate both past and present the 
culture of the target area. Using comparative cultural analysis and reflection discussions 
teachers can help the students to think critically, show empathy, and to build more 
confidence in real-world interactions. EFL teachers play a major part in the connection 
between language and culture, introducing cultural parts throughout and giving practice in 
different language skills through appealing content such as media and social platforms. The 
ability to look at cultural similarities and differences from a critical perspective can boost the 
awareness of the ability to interact with people of other cultures. Presentation of norms, 
gestures, and politeness strategies can act as voice in the development of the intercultural 
communicative competence. An inclusive classroom in which students not only accept but 
also challenge stereotypes is favorable for interactions and the acquisition of knowledge. 
Both teachers and learners can actively engage in a more meaningful and engaging class 
through intercultural pedagogy and culture-oriented virtual exchanges, to name only a few 
of the digital tools that they might find helpful. 
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6.2. Suggestions for Future Research 

This study is beneficial not only because it provides us with useful information on cultural 
content and how it is integrated in foreign language education, but it also reveals the gaps in 
the research area. If we had comparative research which was carried out in different 
countries, we might see how educational systems manage the cultural integration and thus 
also we could find the universal patterns and the context-specific problems. The study of 
learners’ attitudes toward cultural content may be useful to the field in terms of the ways 
students are affected by their own culture being the basis of their interaction with and use of 
the culturally richer instruction. Furthermore, there is a debatable process of carrying out 
experimental studies and particularly those with a quantitative or mixed-methods design that 
can identify the specific teaching strategies, such as training with film material or conducting 
culturally immersive simulations, that will engage most of the students. Moreover, research 
that focuses on the digital tools, mobile applications, and AI-powered platforms which are 
instrumental in promoting cultural awareness is a very welcome feature of the present-day 
constantly changing educational landscape. 
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